Online Leaming

School and
School Authority
| eader Guide

Eeqanis)




Alberta Education, Government of Alberta

January 2019

Online Learning School and School Authority Leader Guide
ISBN 978-1-4601-3946-2 (PDF)

Online Learning School and School Authority Leader Guide is available online at https://education.alberta.ca/online-learning

For more information, contact:

Alberta Education

Education Technology Leadership Services Branch

10th Floor, 44 Capital Boulevard

10044 — 108 Street NW

Edmonton Alberta T5J 5E6

Telephone: 780-427-9001 in Edmonton (toll-free by first dialing 310-0000)

Copyright ©2018, the Crown in Right of Alberta, as represented by the Minister of Education.

Every effort has been made to provide accurate acknowledgement of original sources. If cases are identified where this has not been
done, please notify Alberta Education so appropriate action can be taken.

Permission is given by Alberta Education for any person to reproduce this document, or any part thereof, for educational purposes and
on a non-profit basis, with the exception of materials cited for which Alberta Education does not own copyright.

Cette publication est disponible en francais.

2 Online Learning | School and School Authority Leader Guide


https://education.alberta.ca/online-learning

Table of Contents

Tl A foTo [ o1 1T o PP PP TRPUPRTPPPRPPR 5
(@ a1 1 T == U V1o I =T 0 01 EPURSUPRERR 6
LI AN =T vz = g o Yo o 1= SRRSO 7

APProaches t0 ONIINE LEAIMING «.ooueii ittt e et e et e e et e et e e e e 8
Exploring the Why, Where, HOW and WRO.........ocuiiiiii e 8
Building BlOCks 0f ONIINE LEAINING ....vvviiiieiiiiiiiiei e e et e e st e e e e e st e e e e e e e st e e e e e e s e snnnsennneeaeas 9
F N (ol = I o) O 3 o o] SRRSO 9
[T | TSl T Yo I @] 4T o] (=1 1 o] o SRR 10
TIMETADIE CONTIICTS ... ittt e et s e e e e e e e e 11
A CCESS ..ttt e e e e e e et e e e s e e e a e e e e e 11

Where Online Learning iS OFfEIEd ......oiuiiiiiiiiiii et e e 12

How ONline Learning iS OFfEred .........eii it 13

SUPPOTITING STUAENT SUCCESS ..cuiiiiieiiiii ettt ettt et e e et e e et e e ettt e e e nbe e e e annes 15
S Yeig=T=T ol aTo Br=TaTo I @ 0] o oY= 1o 1o S 16
Age and Online Learning CONSIAEIALIONS .......cocuuuiieiiiiieeiieie ettt e e 16

KINAErgarten t0 GIaO@ B ..........ueiiiiiiiieiiiiii ettt et et e e e e e e e e e et e e e nees 16
(1= To [T (o 1N TP RTPPPRR 16
1= 1o LTSI O o T PR RRPUPRR 16
Students ReqUIriNG EXIra SUPPOITS......iutiieiiiieie ettt s b e e et e e e st e e e e abaeeeeannbeeeean 17
Supporting Equitable Access to a Broad Range of Programming ..., 17
STUAENTS AL RISK ..ottt e e e e 18
[t To ][] I = VT U E= Vo =T =T g LT R 19
Students Requiring Additional SUPPOIS......cocoeiiiii i 19
HIghly MOtIVAEA STUAENTS ...ttt ettt et e e 19
Students Transitioning from HOME EAUCALION ............iiiiiiiiiiiiiie et 20
Students Unable to Physically Attend SChOOI .........c.oiiiiiiiiiii e 20
Flexible ACCESS t0 ProgramIMINg ...... ..o eueieiieieie it e s ee et e e e et e e e et e e e et e e e e st e e e anbeeeeeenees 21
Starting an ONline Learning PrOGIam ... .o e ettt et e et e e e e st e e e e nbe e e e e nnees 22
Alberta Framework for SChOOl SYSIEM SUCCESS ....cciiiiiiiiiiiiiiiie ettt e e 23
(0] 415{ [0 (=T 7= 11 [o] 1 1O P PP TP ST PPPRPN 23
Understanding Policy through the Online Learning LENS ........coooviiiiiiiiiiiii e 24

Online Learning | School and School Authority Leader Guide 3



Assigning Online Learning Program COOES ...........ciiiiiiiiiiiiiiiee ettt e e abeaee e e e e e e 24

Funding Online Learning PrOGIaMS ........cciiuiiieiiiiieeiitit ettt ettt e e et e e e b e e 25
SEATTING et e e 25
ProfeSSIONAl LEAIMING ....uvviiiiiie e et e e s e e e e e e e s e s e e e e e e s s e aa e e e e e aeeesaaasteeaeeaeeessansntraaeeaeeesannsnnnees 25
LIEIe gl ae] (o]0 YRS TN o] o To ] 4 S OO P PP PPPPRON 26
(@1 Fo T aT AT aTo I= W =d o Lo &= 1 4 PSSR 27
The Role of the Principal, Teachers, Organizing Classes and Scheduling .............cccccvvvvvveeeiiiiiciinnnnnn, 28

L T T T = PSSO PPPRRR 28
IS 1o 1= T O PO PP PP RPTUOPPPPPPPPPP 28
PrE-SEIVICE TIAINING ..eeiiuttitie ittt ettt e et e et e e e bt e et e e et e e e e e e e e e nnes 29
Considerations for Organizing ClaSSES .......cccociiiiiiii i 29
SCREAUIING ClaSSES ... .o 30
Synchronous and ASYNChronoUS INSTIUCTION .....iiiiiiiiiiiii e 30
ContinUOUS STUAENT ENTOIMENTS ..oiiiiiiiiiiiieiie ettt e 31
INSTFUCTIONAI DESION oeiiiiiiiiiiiii ittt ettt e ettt et e e e e aae e e e e ee s e see et e s esssesesesssesnnesesnnnnennsnnnnennnnnnnns 31
ACCOUNTADIITY oo 33
Measuring Success of an Online Learning PrOgram .............uuuuuuuruurerereiereiererersrnrerrrreninene———.. 33
Attendance or Attending t0 LEAIMING ......cccviiiiiiiiiiiici e 35
Evidence-informed ContiNUOUS IMPIOVEMENT...........uuuuiieeieeeeieieeeieeereeareeeeeeseerseerererererererererersrerererann——. 35
Data @nd RESEAICH . ...ttt 35
RESPONSE 1O INTEIVENTION ... e e e e e e s e e e e e e e e e e e e e aaaeaas 36
Teacher Growth, Supervision and Evaluation ..............cccccoviiiiiiiiiic 36
CONNECTING WIth OTNEIS ..ttt et et e e e bt e e et e e e 37
Appendix 1: Associations, Conferences, Programs and RESOUICES ........ccueeiiiiiiieiiiiieeee i iiieeeeaes 38
YT Yo Tl =i o PP PPTPPPRTTPP 38
CONTEIENCES/SYMPOSIUMS ...iiiiiei ittt ettt e bt e ettt e e e e st e e e aab et e e e e nbe e e e e anb e e e e e anbeeeeenees 38
PrOGIAMS/COUISES ...ttt ettt ettt o sttt a4 a bttt e 4 e skt e e ettt e e et e e e e e e e nbe e e e nnes 38
RESOUICES/WWEDSITES. ...ttt et et e e et e e e et e e e e bt e e e e et e e e e nees 38
Appendix 2: Quality Indicators for Online Learning Programs ..........cccccoiiieieeiiieeeeiiiieeesiieee e siieee e 39
Appendix 3: Quality Indicators for ONliNE COUISES .......viiiiiiiiiiiiiiee et 40
R TE T =T E=T T o= PSPPI 41
L= Te [T PP T PP PRPRPTPRPRPRPRPN 43

4 Online Learning | School and School Authority Leader Guide



Introduction

This online learning guide for school and school authority leaders is intended to provide both beginning
and seasoned leaders with information and supports for delivering quality online learning programs to
students in Alberta. It highlights practices and policies that are essential to ensuring students are provided
a welcoming, caring, respectful and safe online learning environment that is respectful of diversity and
nurtures both a sense of belonging and a positive sense of self.

The education system in Alberta today reflects a diverse landscape. From large urban high school
programs to smaller rural schools, online learning has been growing for many years. Each program is
unique and is designed to be responsive to the needs and context of its community. In addition, the
number of students enrolling in online learning programs both nationally and internationally is growing.

In this guide we answer questions such as:

e What does online learning look like in Alberta?

e How does funding work for online learning programs?
e How are teachers supervised and evaluated?

e What supports are necessary for students at risk?

e How can we measure and ensure success for students in online learning programs?
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Online Learning Terms

Having an understanding of the terms related to online learning helps
provide clarity regarding what it is and how it is offered.

Online Course
An online course is one in which instruction and assessment takes place
primarily over the internet through a Learning Management System (LMS).

Blended Learning

Blended learning environments provide students with the opportunity to
engage in their learning partly online away from their teacher and partly in
a face-to-face environment, e.g., in a classroom or outreach setting.

Synchronous Instruction

Online teaching and learning in which the participants interact at the same
time and in the same space. Video or web-based conferencing is an
example of a tool used for synchronous instruction purposes.

Online Learning | School and School Authority Leader Guide



file:///C:/Users/lorie.fisher/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/35Y63HAZ/education.alberta.ca/online-school-directory
file:///C:/Users/lorie.fisher/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/35Y63HAZ/education.alberta.ca/online-school-directory

The Alberta Landscape

Alberta has a diverse educational landscape. From remote rural areas to
large urban settings, online learning is becoming a popular programming
choice for Alberta students. This may be due in a part to the ability of
online learning programs to both tailor educational programs to the
individual needs of a student, and improve access to course offerings
across the province.

There is an increasing number of school authorities providing online
learning programs in Alberta, primarily serving the educational needs of
students in their own geographic area or school authority. Some of
these school authority-based programs provide programming for
students in other regions of the province as well. The number of
students enrolled in online learning programs continues to increase and
approximately 85 per cent of these enrolments are at the high school
level.

Online Learning in Canada:
(Per cent Involvement)

Data from State of the Nation Report, 2016, k12sotn.ca
Infographic elements from Freepik.com
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Greater choice of courses

Interactive and engaging
content in the course

The ability to learn
at their own pace

Frequent, supportive
interactions with teachers

Up-to-date information
about their progress

Interact with a diverse
group of learners in a safe,
monitored environment
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Approaches to Online Learning

Exploring the Why, Where, How and Who

Students generally choose online learning programs for four reasons: as a program of choice (to match
learning style/preference), to resolve a timetable issue, to help complete high school and/or to provide
access to courses not available in their own school.

For school authorities that offer online learning programs, decisions about how to provide courses,
physically meet with students, and support diverse student needs, depend on the unique context of each
school authority.

While many school authorities began their online learning programs as a way of digitizing their home
education programs and print-based learning, modern technology now offers school authorities a wide
variety of options for course delivery and student engagement.

The building blocks of an online learning program are outlined in the following section.
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Building Blocks of Online Learning

The “building blocks” of an online learning program are the unique combination of
Who, Where, How and Why that come together to meet student needs.

*Fully Cnline=no face-to-face interaction

A Program of Choice

There is a wide variety of programs available to Alberta students. Online learning for some students can
be a more successful programming choice than a traditional brick-and-mortar environment.

The Guide to Education highlights the importance of choice in Alberta’s education system.

School authorities have the flexibility to use resources and any method of delivery as long as Alberta
Education requirements, including outcomes of the programs of study, are met. There are various
program options for schools to respond to student learning needs. (p. 79)
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The Guide to Education goes on to describe the variety of learning

it . . isi jce
opportunities school authorities may use to respond to the educational Promisimg ['“;“_u <have
: . . : rities
needs of students, including online learning. Some school autho )
explored a shared limetable.
As the education system continues to evolve, online learning programs al]mving'.illlﬂﬂﬂlﬁ {0 have a
are seen as one program choice among many, rather than solely for the common timetabled block o meel
purpose of resolving timetable conflicts or for placement of students who with their primary sehonl .
have been unsuccessful in other programs. conrdinator or access their online

' eacher during the school day.

High School Completion

Alberta continues to focus efforts on increasing the number of students completing high school. Online
learning programs provide increased opportunities for students to complete high school, particularly for
those students who are “early leavers.”

We have learned from the High School Flexibility Enhancement Pilot Project, that online learning was
described as one approach that “has the potential to redefine pedagogical models by breaking down
barriers of time and location, enabling students to access [courses] in a self-paced, exploratory fashion,
as well as to create knowledge through virtual communities and knowledge webs.”
(https://education.alberta.ca/media/3115016/hsepp_report 2013final.pdf)

Schools in Alberta are now using online courses to provide additional innovative opportunities for
students to achieve the outcomes of the Alberta curriculum (programs of study), both within the walls of
classrooms (through blended teaching and learning) as well as other locations outside the school.

Online learning supports high school success in a number of ways including:
e credit recovery;
o fourth- and fifth-year high school programs; and

e supporting students at risk, which is explored in more detail in the following section.

Alberta Education distributes letters to high school students who have left the system without having
completed the requirements for a high school diploma to help raise this awareness of opportunities
including online learning programs, which can accommodate students who require flexible approaches to
high school completion.
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Timetable Conflicts

School authorities that develop their own online learning program often do so to help resolve timetable
conflicts for high school students in their brick-and-mortar schools, in addition to providing the opportunity
for students to engage in their learning in an alternative fashion. Students can be registered concurrently
at two schools and both schools share the responsibility to support student success.

Access

For students interested in accessing courses not offered in their own school or school authority, e.g.,
Forensics 25 or Psychology, online learning opens the door to a wide variety of courses and specialized

teachers.
Some school authorities in Alberta are augmenting their course offerings by:

providing instruction through video conferencing allowing students to join remotely from
geographically disparate places in their school authority;

contributing to a repository of courses developed by subject matter experts for sharing purposes;
creating an agreement with a neighboring school authority to deliver a course to their students; and

accessing courses provided by the Alberta Distance Learning Centre (ADLC).

These online learning options can provide students with additional choice and personalization of their

high school program.
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Where Online Learning is Offered

Online learning can be provided in many ways, expanding far beyond the
stereotype of a student who never leaves their home or engages in face-
to-face interactions with other students or their teacher.

When online learning students are working at home, technology can
connect them to their classmates and teacher in powerful ways. Whether
through web-based conferencing software or even the camera on their
cell phone, meeting synchronously with others enriches their learning and
engagement in the course.

Learning online does not have to be a solo experience. An entire class
can take an online course (or a small unit within one) and work together in
a classroom or continue on their work at home in the evening.

Depending on the physical space available, many configurations can be
created in a school or community site to support online learning.

Some examples include:

e Anopen area at school converted to a “learning commons”
with open seating, wifi technology, collaborative spaces and
access to a support teacher/mentor.

e Including an online learning program as part of an outreach
centre or community site, particularly one with a gym, kitchen
or other multipurpose facility.

e A “mobile classroom” where an online teacher travels between
different communities, holding in-person “drop-in help” times,
providing hands-on lessons and hosting live student events in
the community.

©thelmadatter Full Credit in Appendix

The key to all of the location options is that they provide students with the ability to have a face-to-face
connection with their teacher, resolve potential issues early, and ensure students are progressing
successfully in their course(s).
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How Online Learning is Offered

Online learning is offered in many different ways. It can take place in a variety of combinations of online,
blended and print-based learning.

The following outlines some advantages and considerations of different
approaches.

The majority of the learning, instruction and assessment takes place
online. Students use a LMS such as Moodle or Desire2Learn (D2L) to
access their course work. Fully online can be offered synchronously and
asynchronously.

Fully Online -

*Fully Online=no face-to-face interaction

e Ideal for: students who are strong, independent learners, who can access
help when needed throughout the week.

e Considerations: technology such as web-based conference software, texting apps and video creation
software are needed, as well as staffing to ensure students are well supported.

Live instruction, using web-based conferencing tools, allows the

teacher and student and other students to interact in real time together over the internet. Through the audio
and video connection with the teacher, students experience increased engagement and learning retention.

For older students who are taking online courses concurrently and might be unable to attend a synchronous
class, teachers may offer scheduled “office hours” or other drop-in times for one-on-one synchronous
instruction during time slots throughout the week. Synchronous instruction can strengthen asynchronous
approaches to distance education and often contributes to increased success rates.

Blended (Online with some Face-to-Face Instruction)

Blended learning occurs when there is a face-to-face complement to the online delivery of the course,
with some of the online instruction occurring in a physical space away from the teacher. The strength of
this model is the student/teacher relationship that forms with face-to-face contact, with the flexibility of
pace (how quickly or slowly students learn course content) and space (where a student learns) in learning
online. This can occur in open drop-in or flex times or through required attendance in a traditional
classroom or outreach setting.
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e Ideal for: students who require increased levels of support in their learning and/or closer attendance
monitoring, as well as for subjects with a hands-on component or specialized equipment that a
student may otherwise not have access to.

e Considerations: physical space in a school or outreach centre is required, as well as staffing to
ensure student support in accessing academic support and/or counseling.

Online and Print-based

Depending on the context of the students being served within the school authority, some students will
benefit from a more differentiated approach for effective learning. These students’ needs can be
effectively met with a combination of online learning, instruction and assessment, along with the ability to
print some sections of the course/assessments. The engaging components of the online course can be
retained while meeting the unique learning styles of students.

o Considerations: The creation/use of print-based materials that are engaging and include higher-order
thinking skills, ongoing assessment by the teacher, monitoring issues such as plagiarism, and
maintaining the integrity/expectations of the online component are important. It is essential to ensure
that teachers are not simply “markers” of paper-based lessons.

Print-based

For students without access to reliable wifi in their homes or for those who learn without the assistance of
a computer (but still want or require distance learning), print-based coursework may be an option. It is
recommended that all print-based learning have a strong component of teacher interaction, whether
through a companion LMS online, regular face-to-face meetings at an outreach site or through regular
email/phone or other synchronous contact with the teacher.

o Considerations: The creation/use of print-based materials that are engaging and include higher-order
thinking skills, ongoing assessment by a teacher, monitoring issues such as plagiarism, and
maintaining the integrity/expectations of the online component are important. It is essential to ensure
that teachers are not simply “markers” of paper-based lessons.
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Supporting Student Success

Similar to traditional brick-and-mortar programs,

online learning demographics range from highly Gr. 1-6 Gr.79 Gr. 10-12
motivated students to those deemed to be at risk

and requiring additional supports. In addition to

recognizing different student demographics in Concurrent
online learning programs, there is also the unique
set of challenges posed by distance education Rural / Small School Authority
itself.
Under Alberta law, students, parents and school Home Education Transition
authorities have responsibilities for ensuring
welcoming, caring, respectful and safe learning Medical Travel
environments that respect diversity and nurture a

f belongi iti f self. | g - B
sense of belonging and a !oosmve sen.se of self. In AtRisk Highly-Motivated
any program where there is a separation between
student and teacher, schools must exercise School T T
increased vigilance so that students are assured Authority Authority

these same characteristics in their learning
environments.

School and school authority leaders are required to have a basic understanding of how school authority
attendance policies apply to students in online learning programs, particularly if there is no requirement
for on-site attendance. Additionally, online learners with academic coding, physical/emotional struggles
and/or other needs, require access to appropriate supports in their learning.
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Screening and Onboarding

The first step in supporting students is to work together with the student, caregiver and the local school to
determine if online learning is going to be a successful choice for them. The Online Learning Student &
Family Guide has several resources to help assess the readiness of students to begin learning online and
to ensure that necessary supports are in place for student success.
Once registered, an onboarding process is necessary to ensure that
students are in the right courses, are familiar with the LMS, and
understand how to access their teacher throughout the week.

Promising Practice:

Some school authorities have established
4 “first week triage™ where all staff work
together to get studenis logzed m and
finiched the first assignment by the end
of the first week. They report increased

Age and Online Learning course comletion rates a5 a esul of
helping non-starters early in their

Considerations | P
Kindergarten to Grade 6 _

In the field of online learning, few programs serve students younger than ten years of age. Generally
speaking, elementary students are not developmentally ready to succeed in an online learning
environment. In the few programs that do offer online learning opportunities for elementary-aged
students, successful programs include daily interaction with a teacher. If online learning is offered to
students in these grades, it is highly recommended that daily synchronous instruction and face-to-face
social opportunities be a part of their program.

It is also important for caregivers to be home during the day to support but not instruct students.
Grades 7t0 9

Students in these grades are starting to become independent learners, exercising increased autonomy
regarding decisions about their coursework and have daily routines. Caregiver involvement may begin to
decrease, requiring increased vigilance from the school authority regarding attendance and progress
monitoring. Students still need access to school services such as academic supports and counselling.

Grades 10to 12

The vast majority of students (85 per cent) registered in online learning programs are high school
students. Unlike students in younger grades, high school students generally have a higher degree of
independence and autonomy. Most are more developmentally ready to engage in and be successful in
online courses on their own.

Many high school students registered in online courses are enrolled concurrently with two schools. The
primary reasons for concurrent registrations usually pertain to timetabling issues, lack of course
availability in a particular school, or students wanting the flexibility that online courses offer.
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Regardless of the reason for enrolment, a student’s local school has an important and often overlooked
role in supporting these students in successfully completing their concurrent course(s). Having an online
learning mentor or coordinator in the local school is essential to ensuring student success.

Supporting students with concurrent enrolments is a partnership between schools. It takes
communication and coordination between the local school and the school offering the online learning
program to ensure that students are progressing through the course and getting the academic help they
need.

Students Requiring Extra Supports

While learning supports are universal for all students, some students may require additional resources
and coordination. Some examples include students who are:

e from school authorities that may not offer a broad range of programming;
e deemed to be at risk;

e English language learners;

e in need of additional supports;

e highly motivated,

e transitioning from a home education program; and

e unable to physically attend school.

In addition to these common student demographics, school authorities may also support resident
students from other school authorities that may not always offer a broad range of programming.

Supporting Equitable Access to a Broad Range of Programming

Online learning offers Alberta students access to their
choice of course or program, regardless of geographical
location. Students may not have access to as wide a
variety of local courses. Accessing online learning
programs can help bridge this gap.

Some students may not have access to consistent and
reliable internet. In supporting these students, a hybrid
approach of online learning, onsite learning, and/or
accessing print-based resources online are options.

An essential component in distance education programs is
the availability of a teacher or academic mentor who holds scheduled office hours at the local school.
Accessing academic help when needed and preferably in person can help support students in online
courses. These mentors/coordinators can also help with registration, deadlines and assignment support.
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Students At Risk

Some school authorities offering online learning have reported
a higher than average population of students deemed to be at
risk enrolling in online courses.

Online learning can be a successful choice for students at risk,
as it removes many of the barriers to successful learning.
Online learning allows students to learn from home, learn at
their own pace, manage family schedules, and interact safely
with other students and their teacher in a positive environment.

Because of attendance issues and missed learning, students at
risk may require academic screening/evaluation to determine
functioning grade levels. Online learning can offer a customized learning experience for students who
may have gaps in some of their academic subjects. It is essential to have a clear support system in place,
including a pyramid of interventions and access to counselling and other supports, as necessary.

Students at risk may require additional supports, including:

e accessing their account and getting started,;

e catching up from a late registration and creating a compressed deadline schedule;
e establishing routines at home;

o feeling comfortable communicating with school staff and their peers; and

e having access to one or more caring, positive, supportive adults with whom a trusting relationship is
established and maintained for social and emotional support.

Most students and students at risk in particular, will experience greater success when they have some
element of blended learning, face-to-face interaction with their teacher, whether through required drop-ins
at school, an outreach centre, or meeting at a public library once a week.

School authorities are required to meet the educational needs of all their students. This includes providing
supports for students with complex needs as per the Alberta Education’s Standards for Special
Education. Alberta Education provides supports for these students through funding for Regional
Collaborative Service Delivery for school authorities. See Alberta Education’s Funding Manual for School

Authorities), Success in School: Children and Youth in Care initiative and the Alberta Mentoring

Partnership.
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English Language Learners

Students enrolled in English as a Second Language (ESL) programs likely require additional supports to
be successful in an online learning program. As with any student, individual needs and experience play
an important part in organizing for student success. Although additional funding is not provided for
students coded as ESL in online learning programs, these students may experience success with
appropriate organizational and programming supports, including consideration of:

e previous technology experience;

e minimum language proficiency benchmark (three is recommended)
https://www.learnalberta.ca/content/eslapb/index.html;

e use of online learning in a blended learning environment with daily face-to-face interaction and
support;

e language difficulty of the course;
e age;and

scaffolded differentiated instruction.

As with all students considering enrolment in an online learning program, appropriate screening and
onboarding and ongoing support of English language learners is needed to ensure successful program
placement.

Students Requiring Additional Supports

Some students have profound and ongoing needs and others have short-term or situation-based needs.
This calls for flexibility and responsiveness in adapting to the changing needs of students. While online
learning may provide flexibility for some students, those with complex 7 N
learning needs or language challenges may need additional support to »
be successful in their learning. Increased face-to-face support through
a blended teaching and learning approach may be required.

Highly Motivated Students

A segment of online learners is highly motivated students looking to have more autonomy over their high
school program. These students typically want a faster pace of learning and the ability to take courses
outside a regular school timeline. These students may need support with late registration in their courses,
accessing summer school credits, and writing mid-semester diploma exams.

Because of the unique and sometimes complex course load of these students, they may also need
course completion support and academic counselling to ensure they are taking appropriate courses for
their program.
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Students Transitioning from Home Education

Some students transitioning from a home education program may require additional supports to adapt to
their new learning environment. In order to help ensure students experience success their program, school
leaders may want to consider assessing pre-requisite knowledge and skills for students transitioning to
online learning programs prior to enrolling them (refer to “Screening and Onboarding,” p. 17).

One of the primary motivations of caregivers moving their
children from home education to online learning at the
high school level is their desire to ensure that the student
receives an Alberta High School Diploma. It is important
that caregivers and students are aware that completion of
home education programs through to Grade 12 does not
necessarily result in the completion of a high school
diploma, which may vastly decrease the ability to access
post-secondary programs.

It is important for school and school authority leaders to point out that caregivers cannot provide grades
or final assessment marks for high school courses to any public or private school. All courses offered by
public or private schools must clearly state that they meet Alberta Education requirements.

While some home education program providers offer access to online courses and resources, it is
important that families be aware that completion of these courses do not ensure credits or progression
toward an Alberta high school diploma.

For students transitioning from home education to online learning programs, a shared responsibility
program is often a strong option. In this program, a portion of the student’s program is identified as home
education and remains under the supervision of the parent/caregiver and the other portion falls under the
supervision of an Alberta certificated teacher. See the Guide to Education for further information on
shared responsibility programs.

Students Unable to Physically Attend School

Some students are unable to physically attend school due to medical conditions, having to work, living in
rural/remote areas, travelling for extended periods of time, high-level athletics, international competitions,
anxiety or other mental health issues.

With appropriate supports in place, online learning programs can be a successful option for these
students. Students can benefit from synchronous learning opportunities that allow them to have “face-to-
face” contact using webcams and headsets, as well as the asynchronous contact in forums and other
aspects of their online course. These interactions keep them connected to the teacher and other
classmates across time zones and vast distances.
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Flexible Access to Programming

School authorities may provide online learning programming to Alberta students who are travelling or are
out of province temporarily. It is important to note school authorities’ primary focus must be the provision
of programming to students who are residents of Alberta.

Schools providing access to online learning, for students who are at another school outside the school
authority within the province of Alberta now have increased access to student information at the point of
registration. Alberta Education’s Provincial Approach to Student Information (PASI) has established a
timeline of September 2020 for the implementation of digital student records to address challenges
related to student mobility, support appropriate program placement and student success.

Consideration must be given to appropriate arrangements for writing summative assessments as well as
provincial achievement tests and diploma exams for all students registered in online learning, regardless
of the student’s location.
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Starting an Online Learning Program

The growth of online learning programs in Alberta is in response to a number of factors including a:

increased capacity of school authorities to respond to unique student needs;
desire to effectively manage approaches to high school redesign; and

requests to serve students within a school authority rather than sending them elsewhere for
instruction.

Alberta Student Enrollments
Online Learning Programs
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8,000
6,000
4,000
2,000

Student Enrolments

2013/2014 2014/2015 2015/2016 2016/2017

School Year
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As students express interest in pursuing their studies online continues to grow, so does the need for
school authorities to respond to this demand. It is therefore becoming increasingly important for school
and school authority leaders to deepen their understanding of the factors to consider in establishing or
expanding online learning opportunities for students.

Alberta Framework for School System Success

Dimension 12 of the Alberta Framework for System Success as well as the study commissioned by the
College of Alberta School Superintendents (CASS) in 2010 titled Characteristics of High-performing
Jurisdictions in the Application of 21st Century Learning Technologies identified three leadership
strategies related to leveraging technology for learning.

1. School and school authority leaders focus on the instructional core and ', (5 CASS ‘
the ways in which changes in emerging technologies impact, change, \ -
threaten, enrich or enhance the instructional core.

; ; . . ework for
2. School authority provides proactive leadership and support of the Ts*gf‘ :g?g;‘;;:?uccess
implementation of technology within a strong vision for learning. ‘

3. Senior leaders employ IT governance approaches to align the system’s
strategic IT direction with the school authority’s goals, to manage IT
risks and to ensure that resources are used appropriately and
responsibly.

It is important for school and school authority leaders to be aware of
schools engaging in innovative practices related to teaching and learning. The continuing growth of online
and blended learning requires ongoing support at the system and school level in order to be successful.

Considerations

In making the decision to start an online learning program within a school authority, leaders need to make
decisions related to key elements of the program.

e Will'it be a fully online learning program with little or no on-site attendance required?
e Will it have more of a blended approach to learning including some online and some face-to-face?
e Will there be primarily synchronous or asynchronous instruction or both?

o How will physical education, art and music be taught, ensuring that Alberta certificated teachers are
responsible for instruction?

e Will teachers be required to work at a site?

¢ How will student enrolments be determined? Will there be a cut off at a certain date, cohorts or
continuous enrolment?

e Willit be a semester or full year course? Summer school? Year round schooling, e.g., high school?

These considerations are further addressed in the role of the principal section beginning on page 28.
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Understanding Policy through the
Online Learning Lens

It is important for school authority leaders to know that all
provincial policies apply to online learning programs, including:

e Teaching Quality Standard (TQS);

o Leadership Quality Standard;

e Superintendent Leadership Quality Standard;

e Teacher Growth, Supervision and Evaluation;

e Guide to Education;

e Funding Manual for School Authorities;

e Learning and Technology Policy Framework; and

¢ Ministerial Order on Student Learning.

Consideration of unique characteristics of online learning/distance
education teaching and learning environments is appropriate in
relation to provincial policies. o "I’;,v

l’,}/’IIJ ¢
Demonstrated strength in aspects of the Leadership Quality Standard
and the Superintendent Leadership Quality Standard is also important

in providing effective leadership in online learning programs.

Assigning Online Learning Program Codes

In ensuring appropriate supports are in place and for system-wide accountability purposes, it is important
to understand how to accurately assign codes related to online learning programs.

e At the school level - ensure that online learning program offerings are identified in
—J the Provincial Education Directory (PED) and on the school information form (public,
|V separate, Francophone and charter school authorities) or annual operating plan
(private school authorities).

e At the student level - students participating in online learning programs as per the
620 definition provided in the Guide to Education are identified through the use of grant
code 620 (online learning program).

VTL e At the course level - through the creation of VTL (virtual) course sections in student
information systems when a course is deemed to be online, as per the Guide to
Education.
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Funding Online Learning Programs

As Alberta Education provides funding to school authorities (not schools), it is important for school
authority leaders to be aware of the unique needs of schools that provide online learning programs within
their specific contexts including:

e technology infrastructure requirements to support a LMS;

e software licenses for synchronous instruction tools and anti-plagiarism tools;
e technology staff to ensure minimal disruptions to learning;

e time required for course/resource development;

e considerations for students to access supports; and

writing exams.

While there are currently some funding envelopes that students are not eligible for in online learning
programs with program grant code 620 (see Funding Manual for School Authorities), funding is not
impacted when students are enrolled in a course section identified as VTL (online).

Alberta Education PASI community site provides knowledge-based training materials and videos to
develop deeper understanding regarding the accurate managing of student information.

Staffing

As in any other school, additional support staff may be needed over and above teaching staff including
educational assistants, technology support staff, and mentors/coordinators in the school where the
student’s primary registration occurs.

Professional Learning

It is important for school and school authority leaders to recognize that district-wide or division-wide
professional learning activities may have less relevance for teachers in online and blended environments.
Opportunities for those teachers to learn and collaborate with other professionals in similar environments
may be beneficial.

A list of potential professional learning opportunities related to online and blended learning is provided at
the end of this guide for consideration (Appendix 1: Conferences, Associations and Resources).
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Technology Support

Regardless of student demographics, it is important for students to have access to technology needed for
them to be successful in their learning. While most families generally have the needed technology
available to participate in online learning programs from home, some students may require access to
technology supports to participate in an online learning program.

Schools may at their discretion loan a computer or other technologies to students in need, on a case-by-
case basis, which should then be returned upon course/program completion, as these items remain the
property of the school.

Community supports such as Computers for Schools (http://www.cfsalberta.ca/) can assist school
authorities in providing technology supports for students in need. Some libraries and other local public
centres offer free computer and internet access, although this may not be ideal for daily synchronous
instruction sessions.

Rural students who struggle with internet access from home will benefit from online courses that
incorporate opportunities for assignments to be printed for completion asynchronously.
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Organizing a Program

Alberta has a strong foundation in online learning due to the
evidence-based, continuous improvement culture found in
school authorities across the province.

What distinguishes online learning from other distance
education models is the ability to leverage technology to
enhance student-learning opportunities. Using a LMS,
synchronous classes and communication software, online
learning programs can meet the same student engagement

and course rigor as any traditional brick-and-mortar classroom.

The following section outlines some recommendations and

“The key to success is to
appreciate how people
learn, understand the
thought process that goes
into instructional design,
what works well and a
range of different ways of
achieving goals.”

- Tim Buff

effective practice guidelines for schools offering online learning programs.
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The Role of the Principal, Teachers, Organizing Classes
and Scheduling

Principal

The principal plays an essential role in leading online learning programs. Programs are successful when
the principal has background knowledge, experience and/or education in online learning pedagogy to
ensure program and student success.

Effective supervision and mentoring teachers in online, blended and distance education environments is
more likely to occur if the principal understands what strong pedagogy in these environments looks like,
and utilizes observation, reflection, and feedback tools intended to support and guide teachers in these

environments. As stated in the Leadership Quality Standard, “Quality leadership occurs when the

leader’s ongoing analysis of the context ... result in quality teaching and optimum learning for all school
students.” This includes online learning and distance education contexts.

It is important to note that Section 20 of the School Act requires principals to provide a welcoming, caring,
respectful and safe learning environment that respects diversity and fosters a sense of belonging.

Teachers

Teaching in online learning environments requires an additional skill set over the brick-and-mortar
teacher, balancing technology, management and engagement of students in a distance learning
environment, and the instructional design of their virtual coursework are but a few considerations in
ensuring student success.

Teachers who have experience with emerging technologies can typically adapt well to online and blended
teaching and learning environments. Previous participation in online courses can be helpful.

There can be a steep learning curve in offering online learning programs for the first time. Creating a
mentoring partnership with an experienced online teacher often results in teachers new to this
environment experiencing success.

Retention and promotion of teachers in these environments typically points to aspects similar to those of
teachers in traditional brick-and-mortar schools:

e opportunities for ongoing, meaningful professional learning;
e opportunities for collaboration with others;

e leadership development capacity; and

e consideration of workload.

Additionally, ongoing supervision and evaluation of online teachers, opportunities for face-to-face
teaching and student interaction, as well as continued professional learning outside the online learning
environment helps ensure that teachers can integrate smoothly back into brick-and-mortar schools if they
choose.
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Pre-service Training
At present, opportunities for pre-service training and field experience opportunities in online environments
is somewhat limited in Alberta.
“To be effective, increasingly, [online] teachers must be able to:
a. convey knowledge with limited face-to-face contact;
b. design and develop course content in a technology-based environment;
c. deliver content in a way that will engage students; and
d. use assessment measures to assure that students master content.”
(Archambault & Kennedy, 2014).

Currently, both the University of Lethbridge and Mount Royal University provide opportunities for
practicum placements in alternative teaching and learning environments including online learning
programs.

At the graduate level, programs such as Athabasca University’'s BOLT (Blended and Online Learning and
Teaching) program and Victoria Island University’s Online Learning and Teaching Graduate Diploma
provide excellent training for teachers interested in pursuing graduate studies in online and blended
teaching.

Considerations for Organizing Classes

Whether it is face-to-face, blended or distance education environments, considerations that inform quality
teaching and learning apply to online settings.

In addition to Section 20 of the School Act, the revised Teaching Quality Standard (TQS) highlights the
need for teachers to ensure that students have access to quality programs and learning environments
where students are welcomed, cared for, respected and safe. Creating conditions whereby teachers are
best able to achieve these standards is essential.

Some guiding questions to inform class organization are:

e Can the teacher monitor attendance and student wellbeing? . .

e Whatis the breadth and depth of the courses the teacher is being assigned, e.g., core, options,
diploma level?

e Is there a significant number of students at risk or with exceptional needs?
e Can student engagement occur regularly?

e Whatis the age/grade of the students?

e Is daily synchronous instruction occurring?

e Is course development required?
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There is a wide range in how programs can be organized and classes arranged. Considering these
guiding questions and continuous dialogue with teaching staff, are contributing factors to ensuring that
students’ needs are being addressed so that they can be successful in their courses.

Scheduling Classes

Part of the school leader’s role is to ensure that teachers are meeting the requirements for instructional
time specified in collective agreements and in the Guide to Education. This can be achieved through the
creation of a schedule that identifies when teachers are engaged in and available for interaction for the
purpose of instruction with students.

Synchronous and Asynchronous
Instruction

While many online courses are offered completely asynchronously (no required live time together), a
correlation has been noted between achievement and the offering of scheduled, daily synchronous
instruction (either virtually, face-to-face or a combination of the two), especially in divisions one, two and
three.

In addition to increased achievement results, benefits to daily synchronous include:
e increased assurance for student safety through attendance monitoring;
e strengthened student-teacher and student-student relationships;

e more opportunities for formative assessment practices leading to decreases in concerns regarding
authenticity of submitted work;

e increased opportunity to develop lifelong learning skills such as collaboration, self-advocacy, and
social interaction;

e innovative model for assessing art, music and physical education;

e greater opportunities for principals to engage in growth, supervision and evaluation processes to
ensure requirements of TQS are being met by teachers;

e opportunities for teachers to demonstrate proficiencies in student management, planning, formative
assessment and live teaching; and

e increased opportunity to ensure that minimum hours of instruction are being met.

It is for these reasons that Alberta Education recommends daily synchronous instruction opportunities be
provided to students in online learning programs for Grades 1 to 9 and that scheduled opportunities for
individual or group instruction (open office time) be available to high school students, many of whom have
schedules that will not permit attendance at synchronous sessions.
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Continuous Student Enrolments

A unique challenge that many online learning programs face is a high volume of late registrations. By
offering continuous enrolment, school leaders and teachers onboard students into their program by
providing guidance on how to be a successful online learner, as well as adjusting course work and/or
deadlines to accommodate a compressed timeline.

Students beginning a course late may also be at risk and require close monitoring for initial start-up,
attendance and responding to communications from the teacher.

Principals must decide whether students will register: ' I

at any time throughout the year;

e in cohorts at specific times during the year; V
at the beginning of a new semester; and

e as are-enrolment in summer school or during the next school year.

In terms of funding, although most enrolments for students in Grades 1 to 9 are in place by the last
instructional day in September (count date) of each school year, agreements regarding the transfer of
funding between two schools within a school authority may be arranged within a school authority if
students are transferring to an online learning program mid-year.

School authorities may wish to consider a similar approach when a student is transferring between
authorities. This can be a challenge if an online learning program accepts students outside of their school
authority boundaries.

The keys to success in a continuous enrolment model include:
e creating a plan with the student for compressed course completion;
e monitoring student progress with an efficient, manageable tracking system; and

e early and frequent communication with the student and their family.

Instructional Design

The foundation of successful online learning programs is the design of online courses that offer a similar
or increased level of student engagement, academic rigour and strong teacher presence comparable to
most brick-and-mortar classrooms.

The legacy of some online courses has been scanning print-based resources into PDFs and posting them
online. Modern online learning in contrast leverages a wide variety of technologies to engage students in
tele-collaborative, interactive and media-rich learning.

Online Learning | School and School Authority Leader Guide 31



Courses that incorporate research-based standards for quality, such as
those found in the INACOL Standards for Quality Online Courses,
Quality Matters and the Athabasca University Community of Inquiry,
enhance the student experience and increase the likelihood of
success.

Ensuring that teachers have an understanding of the school’s
instructional design standards is important in this regard. A simple
document highlighting research-based indicators for online
learning courses (Appendix 3: Quality Indicators for Online
Courses).

Consideration of Open Educational Resources (OER), creative commons, fair dealing and
copyright must be included as part of the instructional design process and is particularly important in the
development of online courses where most or all of the content is in digital form.
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Accountability

Measuring Success of an Online Learning Program

The Alberta Framework for School System Success (2010) identifies five leadership strategies in using
evidence to inform educational practice.

The school system:

1.

W N

5.

has an efficient information management system;

provides schools with relevant data and assists them in using data to improve performance;
creates collaborative structures and opportunities for the interpretation of data in schools;
uses appropriate data for accounting to stakeholders; and

makes effective use of existing research to guide policy making and planning.

A broad base of measures can be used to determine the success of an online or distance learning
program including:

retention rates;
completion rates;

standardized tests (marks achieved and participation rates), e.g., Provincial Achievement Tests*
(PATS), diploma exams;
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e teacher-awarded final marks including final exam and summative assessments;**
e gaps in teacher-awarded marks and provincial tests;

e Accountability Pillar Online Report Initiative (APORI) data (see here to understand how the
Accountability Pillar works);

e the Tell Them From Me survey;
e high school completion rates (credentialed and non-credentialed); and

e attendance or “attending to” learning.

*Currently participation rates in PATs for students enrolled in online and distance education programs is
low compared to students enrolled in other programs throughout the province. Increasing participation
rates would contribute to understanding success rates in online and distance education programs and in
contributing to evidence-based continuous improvement.

**|n an effort to increase program rigour, some school authorities offering fully online courses and
programs are utilizing proctoring software programs for final exams and summative assessments that are
completed at a distance such as Respondus and Remote Proctor Now. Other school authorities require
students to write final exams and summative assessments at a designated site.

As part of INACOL'’s release of Measuring Quality from Incomes to Outcomes: Creating Student Learning
Performance Metrics and Quality Assurance for Online Schools (2012), Patrick, Edwards, Wicks, &
Watson (2012, p. 14) suggest that measures for full-time online schools should include:

e proficiency;

e student growth along a trajectory;
e graduation rates;

e college and career readiness;

e closing the achievement gap; and

o fidelity to a student’s academic goal.

Collaborative professionalism can be an effective strategy in the interpretation and use of student data to
improve student success rates.
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Attendance or Attending to Learning

Schools in Alberta must provide welcoming, caring, respectful and safe learning environments. A sense of
belonging gives students feelings of security, identity and community. This supports academic,
psychological and social development for all students. The processes for monitoring attendance as an
aspect of student safety in online learning programs is important. An interpretation of attendance that is
broader than physical attendance may be needed to fully understand what attendance looks like for
students enrolled in online learning programs. Measures that can be used to better understand the
degree to which a student is “attending to learning” may include:

e submission of assignments based on an agreed upon schedule;

e data analytics from a LMS, such as gaps in course access;

e log entries in student information system regarding correspondence with student by phone and email;
e attendance records/analytics from synchronous online sessions; and

e attendance records from face-to-face interactions.

School staff members who are able to develop caring relationships with students are better able to
support all aspects of learning. Students with strong and rewarding social ties at school are less likely to
struggle with chronic absenteeism and are less likely to leave school prior to completion.

Evidence-informed Continuous Improvement @
Data and Research

In addition to a broad base of data, The Alberta Framework for School System Success (2013) articulates
the importance of ensuring that current research is used to better understand how well (and in what ways)
any program is meeting the needs of students. This applies to online learning programs as well.

There is a lot of research to support stakeholders engaged in online learning programs. This guide
provides links to some important studies and supports that can be accessed to deepen understanding for
leaders. Some of these include Clark & Barbour’s (2015) Online, Blended and Distance Education in
Schools, Ferdig & Kennedy’s (2018) Handbook of Research on K-12 Online and Blended Learning
(Second Edition), and Barbour’s (2016) State of the Nation: K-12 E-Learning in Canada. Organizations
offering professional learning opportunities are listed at the end of this guide.

As with any other program, the use of data from local and provincial sources can contribute to
understanding the success of an online learning program. It is important that school leaders understand
how best to interpret such data and use it to improve instructional practices.
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Response to Intervention

There are examples of school authorities in Alberta who have developed a district-wide response to
intervention (RtI) as part of their continuous improvement processes. Because of the increasing number
of students at risk enrolling in online learning programs, a well understood and implemented Rtl is
essential in ensuring that students successfully begin and complete their online courses and programs.
Alberta Education has identified key components of an Rtl as:

e collecting meaningful data at various levels;
e research-based supports at each level of the pyramid of intervention;
e using collaborative, problem-solving approaches; and

e through the use of data-informed decisions.

(Alberta Education, 2018: https://education.alberta.ca/response-to-intervention/what-is-a-response-to-
intervention-approach/)

Teacher Growth, Supervision and Evaluation

“The Teacher Growth, Supervision and Evaluation Policy aims to ensure that teachers’ actions,
judgements and decisions are in the best educational interests of students and support optimum
learning.” (p.1). Further, the school principal is responsible for “providing support and guidance to
teachers,” as well as “observing and receiving information from any source about the quality of teaching a
teacher provides to students” (p. 4). To that end, it is incumbent on the school leader to engage with
teachers in a process whereby they can clearly articulate the teacher’s ability to meet the requirements of
the TQS.

In an online and distance learning environment, as with any other program, the principal can engage with
their staff to identify how the TQS is being met. Some considerations include:

o the development of a reflection tool that can be utilized to coach teachers as part of the professional
growth process;

o the use of checklists that identify how TQS requirements are met;

e having conversations about their courses using the quality course indicators sheet (Appendix 3:
Quality Indicators for Online Courses); and

e Observing teachers in blended and synchronous learning environments.

(Alberta Education, 2018: https://education.alberta.ca/media/1626684/tgse.pdf).
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Connecting with Others

...[W]e need leaders who create a culture of growth; know how to engage the hearts and minds of
everyone; and focus their collective intelligence, talent and commitment to shaping a new path. It is
[the] consistent, collective shaping and reshaping of ideas and solutions that forges deep coherence
across the system, [and turns] complexities and fragmentation into a focused, coherent force for
change. (Fullan & Quinn, 2016, pp. 47-48).

When stakeholders engage in online learning programs where they are able to leverage their collective
wisdom and expertise, the likelihood of students realizing their full potential for success increases.
Opportunities range from the sharing of professional expertise at events like Alberta’s blendED
Symposium, to informal meetings between school and school authority leaders to learn from one another,
to connecting with others nationally and internationally through organizations such as CANeLearn and
INACOL (Appendix 1: Associations, Conferences, Programs and Resources).

Alberta Education can provide supports by assisting with the process of connecting professionals with
one another. School and school authority leaders can also do so by accessing the online learning
program directory at education.alberta.ca/online-school-directory.
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Appendix 1: Associations, Conferences, Programs
and Resources

Associations

e Canadian eLearning Network (CANeLearn): http:/canelearn.net/

e International Association for K-12 Online Learning (iNACOL): https://www.inacol.org/

e Quality Matters: https://www.qualitymatters.org/

Conferences/Symposiums

e blendED Alberta Symposium: http://www.blendedalberta.ca/

e CANeLearn Digital Learning Symposium: http://canelearn.net/symposium/

e INACOL Symposium: https://www.inacol.org/symposium/

Programs/Courses

e Blended and Online Learning and Teaching (BOLT), Athabasca University:
http://cde.athabascau.ca/programs/masters/focusareas/learning.php

e Leading and Learning in a Digital Age, Werklund School of Education, University of Calgary:
https://werklund.ucalgary.ca/gpe/programs-specializations/master-education-med-interdisciplinary-
route/leading-and-learning-digital

Resources/Websites

e Alberta MoodleHUB (course sharing, connecting, professional learning): http://hub.rockyview.ab.ca/

e INACOL: National Standards for Quality Online Teaching (2011): http://www.inacol.org/wp-
content/uploads/2015/02/national-standards-for-quality-online-teaching-v2.pdf

e Journal of Online Learning Research: https://www.aace.org/pubs/jolr/

e Handbook of Research on K-12 Online and Blended Learning (2018). Retrieved from
https://figshare.com/articles/Handbook of Research on K-
12 Online _and Blended Learning Second Edition /6686813

e State of the Nation: K-12 E-Learning in Canada, 2016 Edition. Retrieved from http://k12sotn.ca/wp-
content/uploads/2016/12/StateNation16.pdf

e Clark, T. and Barbour, M. (2015). Online, Blended and Distance Education in Schools. Stylus,
Sterling, Virginia (book).

If you would like to connect with others who are in the online teaching world, you can consult the directory
of other school authorities in Alberta offering online learning programs at education.alberta.ca/online-

school-directory.

38 Online Learning | School and School Authority Leader Guide


http://canelearn.net/
https://www.inacol.org/
https://www.qualitymatters.org/
http://www.blendedalberta.ca/
http://canelearn.net/symposium/
https://www.inacol.org/symposium/
http://cde.athabascau.ca/programs/masters/focusareas/learning.php
http://cde.athabascau.ca/programs/masters/focusareas/learning.php
https://werklund.ucalgary.ca/gpe/programs-specializations/master-education-med-interdisciplinary-route/leading-and-learning-digital
https://werklund.ucalgary.ca/gpe/programs-specializations/master-education-med-interdisciplinary-route/leading-and-learning-digital
https://werklund.ucalgary.ca/gpe/programs-specializations/master-education-med-interdisciplinary-route/leading-and-learning-digital
https://werklund.ucalgary.ca/gpe/programs-specializations/master-education-med-interdisciplinary-route/leading-and-learning-digital
http://hub.rockyview.ab.ca/
http://www.inacol.org/wp-content/uploads/2015/02/national-standards-for-quality-online-teaching-v2.pdf
http://www.inacol.org/wp-content/uploads/2015/02/national-standards-for-quality-online-teaching-v2.pdf
https://www.aace.org/pubs/jolr/
https://figshare.com/articles/Handbook_of_Research_on_K-12_Online_and_Blended_Learning_Second_Edition_/6686813
https://figshare.com/articles/Handbook_of_Research_on_K-12_Online_and_Blended_Learning_Second_Edition_/6686813
http://k12sotn.ca/wp-content/uploads/2016/12/StateNation16.pdf
http://k12sotn.ca/wp-content/uploads/2016/12/StateNation16.pdf
file://///GOA/SHARED/EDC/PSS/FS_SSM/TLB/ONLINE%20LEARNING/Toolkit/Guides/System%20and%20School%20Leader%20Guide/education.alberta.ca/online-school-directory
file://///GOA/SHARED/EDC/PSS/FS_SSM/TLB/ONLINE%20LEARNING/Toolkit/Guides/System%20and%20School%20Leader%20Guide/education.alberta.ca/online-school-directory

ing Programs

Learn

ine

tors for Onl

ICa

Quality Indi

Appendix 2

[

TAISIXa-Z[DDI/S1aI8aX3/520p/010 2]5T MMM-aNY) Sjlooyas ur diysuszmd 1eybig- LSl

pue ‘(/oI0 SIENEWAIEND WAWA/-STIU) siepel Ayjend -

(SNFIGA/IE 00D SaNU) buiyoea auluQ AY/eny Joj Spiepuejs [euole pue (qZLiNZey|6 006/ :sdny) S350 SuluO AHent Joj SpIBpUB)S (BUokEN- TOIYNI -

JPTZ1-10-8102-Gam-&] -SDI-00PSpIEpUEIS/0Z06E LE /eIPall/es Eliaq[e UONeonpa;] SNy - pJepuels Aufend buiyoea] uopeanp3 eyaqly -

‘BpNJoUl S80UN0SEY [BUOHIPPY

"(80008)/10"00D)/ST)) sweiboid aujuQ Joj spiepuels jeuoepy (Bujuies sujuQ g1-3 JO UOREOSSY [BUOlELIBIU]) S, JTODVNI Woy psidepy

*Apnis jo swesSoud
0} paje|aJ sawoano
JUBPNJs JO JuBLIBIUBADE

‘ssasBoud Juapnys

Buipsedal uonew.iojul
Buiofuo papinalgd O

}JB1S Woly sasuodsal

‘papasau
SB Uojjanujsu| 03 spuawlsnipy
BUCTMELETTRT)
juapnys Buunseaw

"sawoayno Suluies|
JUBPNIS JO JUSWSABIYIE pue
m_me 40 JUBLUUIETIE pIEMOY

‘(44171 49pi0

|ELIBISIUIA ‘UCIIEN|BAT ]

uoisiniadng ‘yimols 1aydes |

‘SD1) JUBLILOIIAUS BU||UD

ue uj sapijod yuauna saljdde
pue spuejsiapun |ediulid [

pue Aauauina “Ajijenb Apwiy am223Y O 0} yaeo.dde pajeldagul ssai80.d UO UGHEINUNWWOI ‘UOISIA/UDISSIW JO
ainsua 0] Ajjeaipouad ‘weidoid Jnoqe ‘anisuayaldwon e Jo 3ouspia3 M Alawn sapinoad pue poddns u) sjeod 218810435 pue
pamalnal sasinod M uonewJoyul papiaold M) \aJueuwo)lad wasedsuesy s) diysiapes M |euoijesado s}aalu pue s3as M)
:uonenjea3 :suelpieng/siualed JUapMs Jo Juawissassy | :Ajjiqeaunody g Ajudau| :diysiapeal
"UDIIED|UNWLIOD "sa3132e.d paseq
Jireqpaay Jayoea) -30U3pPIAS JO uolejuawa|duw) 'spaau
'sioje3lpul |nyBuiueaw g Ajpuwin) ) pue Buipuelsiapun M 1Uapn1s Jo AJaLIEA B 33 0}

pue spiepue)s ‘sajaijod
juaun Suisn Ajjenb

poddns [eauyda) M
syoddns [einyna

‘uoija|dwod pue ssaJdold
as51no2 jo Buuojiuow BuicBug M

3|qE[IBAR SUOIIEPOLWILIOINY [T
‘sjuapnis pajjoiua

‘weJdoud Bujules) aujuo
0} paje|as suejd |euoijesado

|EUDIIINIISUI BINsUS JBujjlesunoafawapedy O ‘spaau ||e 1oy weisFoud Bujuiea) dojanap 0] sJapea| [00YIs YIm
01 JJe3s yum Suppiopy M Buipseoquo/Bulusanns M | Buluiea) JuapnIs asIaAIp SaAIAS [ aul|uo 01 553328 3|qelnbl [ | >uOM siapea| AJLoyIne [ooyds [
:@JueInssy sjuapnis uonaINAsu| :s5320y pue Ajnb3 :2JUBUIAN0D)
‘Buiulea)
pue Bujysea; anosdu) "ajueis|sse [BaUyIal M (5145 Bupjuiyy ‘weJBoud

03 $3u33W |epuAsd

pUE 131351p ‘|ooYyas

‘13pea) uo paseq ejep
Jo sishjeue pue uoid3||od M

‘ejeq

uolnen|ea3 Jayoea|

*sanjiunjoddo

Suiulea)] |euoissajold

pue Jupojuaw
ydnouyy suoddns

Japuo Jaydiy) s gH salesdaqu| O
passaippe sanssi AJ|iqissaddy [
uonaesaiul jo Ayjenb/jans| ydiv 0
snoJoBu ‘pazivedio lap MO

:udisaq |euonpaniisu)

(4ayaeay pajeayiuan jo ajou)

ujuiean g 3uiyoea)

Ayjenb ydiy apinoad oy

5324N0534 PUE 24NJanJsedjul
Joj syloddns pajadie] M
:5321n0say

|eLI31BIAl pUE [BI2UBUILY

s@a130e4d
|euonjeziuesio

‘Buiuued J13a3ens saping M
‘s|eod pue asodind wesdosd
aujjuo ay] shanuod ApeaD

JJuawalels uolssiiy

saoield
|euoneziuesio

sweaboad buiuiea auljuQ 103 siojeaipuj Ayjend

39

Online Learning | School and School Authority Leader Guide



Ine Courses

tors for Onl

ICa

Quality Indi

Appendix 3

(jpdjdiaoxa-z]Ho)|q/51dia0xa/S00p/0i0 ajsT MAMM/-01) sjooyas ur diysuaznisy epbig- 318  (/BIosIefelWAjent mmm/-sany) siene Aljenp

[JEoMESSEqeie oo sany) Aunbuy jo Apunwwoy - Aisianiun easeqeyly (SNFIEAO 000 SANY) Bulyoes) suluQ Ajjeny) 10) SpJepuels [euonenN pue (

swieiboid suluQ Joj Spiepuels feuoneN ‘(28 0 00D [SaY) $85In00 auluQ AJeny Joj SpIepuels (euoijen

(serjiwe)

Yaim Fu123UU0d Ys1 18 suspnis BulApiuapl
‘aaed Supyoesy) ssaiSoad Juspnis Sunojiuoly [

(J'ews 4o 951n0) Ul sa8essa Apjsam ‘swinioy
‘saljdaJ 1dwoud) 8sano3 Suunp suondesazu] 0

(2s4n02 3y Jo soueseadde pazijeuosiad ‘ojul
J2e3u02 ‘ojoyd ‘oapia swodjem) dn 38s 9sino) [
‘Ul dUdsSald 19Yydea|

sjuapnis 1oy suoijdo sdey-03-93e4

954N02 U] pajjul| PUB PapJ0dal 3B SUDISSIS
1oddns aal| 1o} 3|qe|ieAE ,SINOH 32140,

SH 404 sawiy 9213)0 uado pajnpayds

H[/3 J04 uoi3anJIsul snouosyauds suljuo Ajleg
uoddns pue Suiyoea] snouoiyduAs

Ooo0ooo

suol1do uolsialadns/Bulllim 1591 aul|uo 34nJas
suojydo Bunium 3533 3jIsUQ

(u]-y-uany -8°3) suidn|d wsuelSeld

Adjjod wsieiSe|d

Au8a1u) Juswissassy

oooa

SJUaWUBISSe 10} saWil punoJdeulny paldadxl
32eqpas) SAllEWIOS

S1U2pN3s AU9A0D3J 1IpaUd 104 PAsSEq-SaW02IN0
Juawugisse papeds yoe3

9|0YMm e Se 351n0d ay|

110} papinoad ase (sio1edipul Suipesd

Oooo0oo0o

1o/pue ajeuoneu ‘saiiqnu) saiijod Suipeln

1noysnoay) Juapins sduasald Jsaydea]
JUSLUIO|[e Wi} 3|qeuosSEal ‘paseq-saLioding
1xa3 Aj3sow ueyl Jsyied [ensia ‘sjoquids ‘suodj
a8en3ue| a1e11doudde |aA3|-apeiD

paziuedio Ajeaidoq

:ugisag |euoijaniisu| punos

Oo0ooo

(ssn/s8eu015/8uliayles ejep)
95N JO SWJa) Joj pamalnal sdde feiemyos O
uoljanJisul ul pappaqua s||js ASojouydal O
padesnoous diysuaziy [eudip s|qisuodsay [

's|Ivjs 121 pue diysuazn) [eusia

sjuapnis

+0D1997 pue ain}nd Jo aAisnjpul s1 adendue
uoisn|aul pue AlIsJaAIp 129|484 saew|
s1uspnis 031 paulejdxa suoddns All|iqissa20y
J2 10 paqlIISue.] SOSPIA

{(8uiuiea

10} u8isaQ |esianiun) usisap anisnppu|

Ooo0ooo

Pa1413UapP] S3W0IIN0 ISINOD ‘SJUSLWIIE]S UED |
syied Buiuses| s|diyny

(21042) 213UBYINE ‘pIZI|EUOSIDd

Hoddns Suluies| paidepy

S||13s Bupjuiya JspJo-ssysiH
:snoJo31l/anisuodsal

pue pausije Juajuod asino)

00000

800dgy o 00B7 Sany)

(Buiures suluQ Z1-) 10} UONEIDOSSY [BUOEUISIU]) TOIVN!

1S92JN0S9Y |[EUOHIPPY PUE S8duslejay

8uljasunod ‘8's ‘sadinias 1oddns s|qejieay
ysu

1e sjuapnis Joj Joddns Suided pue sauljawi]
(qoam 35414) S48141S-UOU JOJ UOIUBAIBIU| Ajue]
oeqpasy Jiwapede jdwoud ‘quanbaiy

Ajlwey pue uspnis yoea yum Suosuuo)
:suoddns uopa|dwod asino)

oo0oo 0o

guiuies) 3siA1ondIsu0d ‘Adinbu) ‘paseqg-18fodd O
pJopp J0 Jpd- ||e ueys Jayied (1232 ‘suolne|nwis

‘syseapod ‘0apIA) elpaw yau Jo asn 0O

shem a|diynw ul pajuasald Juauo) O

!pasn aJe sjelalew

pue spoyiaw |euoianisul jo Alauen y

Jooyas Auewd je Jojuaw ypoddng

SJAN0[|0J 3SIN0J 40} BINPII0IY

SUOI3UAAIRIUI JO plwelAd

sJapels a3e| SulJojUCW pue sauljawi 3|qIxal4
uonessidal je Sujuaains

:Juswijoius u:mg._:o:o"v\mscsc_u:ou 104

Ooo0o0o00o

08PIA BWO0I[aM Ul paule|dxa uonesinen
(219 1aspeay) asemyjos/aiempley painbay
(s1uapnis papo3) pamalAal sdd|

$S922NS JUBPNIS 4O} UOIIBIUBLIQD
UOIIBWIOJUI 1DBIUOD JOIINJISU|

aul|INo 3s51N0)

:Joddns pue sjeo8 asinoad ie3|)

Ooo0o0oooao

$9SIN0Y duljuQ J0} sio}edipu] Ajend

Online Learning | School and School Authority Leader Guide

40



References

Alberta Education. Funding Manual for School Authorities: 2017/18 School Year. Retrieved from
https://education.alberta.ca/funding-framework-for-k-12/funding-manual/. Accessed October 8, 2018.

Alberta Education. Online Learning Program Directory. Retrieved from education.alberta.ca/online-
school-directory. Accessed April 11, 2018.

Alberta Education. Provincial Approach to Student Information Community Site. Retrieved from
https://account.education.alberta.ca/Pas.Account/en-CA?p=Uy5DpRPW5eJNYMOgaGaxXBg2. Accessed
April 11, 2018.

Alberta Education. Teacher Growth, Supervision and Evaluation Policy. Retrieved from
https://education.alberta.ca/media/1626684/tgse.pdf. Accessed April 18, 2018.

Alberta Education. What is a Response to Intervention Approach? Retrieved from
https://education.alberta.ca/response-to-intervention/what-is-a-response-to-intervention-approach/.
Accessed April 11, 2018.

Archambault, L. & Kennedy, K. (2018). Teacher preparation for K-12 online learning. Handbook of
Research on K-12 Online and Blended Learning. Ed. Richard Ferdig, Kathryn Kennedy. Retrieved from
https://figshare.com/articles/Handbook of Research on K-

12 Online_and Blended Learning Second Edition /6686813 October, 2018

Clark, T. & Barbour, M. (2015). Online, Blended, and Distance Education in Schools. Published by Stylus,
Sterling, VA.

College of Alberta School of Superintendents (2010). The Alberta Framework for School System
Success. Published by Friesens, Altona, MB.

Fullan, M. and Quinn, J. (2015). Coherence: The right drivers in action for schools, districts, and systems.
Corwin: a Sage Company.

Government of Alberta and Government of Canada. Alberta Computers for Schools. Retrieved from
http://www.cfsalberta.ca/index.php. Accessed April 11, 2018.

High School Flexibility Enhancement: A Literature Review. Retrieved from
https://education.alberta.ca/media/1626476/hsflexiblityenhancement-aliteraturereview.pdf.

LearnAlberta. Supporting English Language Learners. Retrieved from
https://www.learnalberta.ca/content/eslapb/index.html. Accessed May 11, 2018.

Michigan Virtual University (2015). Challenges of Virtual School Leadership (webinar). Retrieved from:
https://mvlri.org/research/webinar-podcast/challenges-of-virtual-school-leadership/.

Miller, T., and Ribble, M. (2010). Moving beyond bricks and mortar: Changing the conversation on online
education. Educational Considerations, 37 (2): 3—-6.

Online Learning | School and School Authority Leader Guide 41


https://education.alberta.ca/online-learning/online-school-directory/
https://education.alberta.ca/online-learning/online-school-directory/
https://account.education.alberta.ca/Pas.Account/en-CA?p=Uy5DpRPW5eJNYMOqaGaXBg2
https://education.alberta.ca/media/1626684/tgse.pdf
https://education.alberta.ca/response-to-intervention/what-is-a-response-to-intervention-approach/
https://figshare.com/articles/Handbook_of_Research_on_K-12_Online_and_Blended_Learning_Second_Edition_/6686813
https://figshare.com/articles/Handbook_of_Research_on_K-12_Online_and_Blended_Learning_Second_Edition_/6686813
http://www.cfsalberta.ca/index.php
https://education.alberta.ca/media/1626476/hsflexiblityenhancement-aliteraturereview.pdf
https://www.learnalberta.ca/content/eslapb/index.html
https://mvlri.org/research/webinar-podcast/challenges-of-virtual-school-leadership/

Pappas, C. & Buff, T. (2018). eLearning Industry. 23 Inspirational eLearning Quotes for eLearning
Professionals. Retrieved from https://elearningindustry.com/inspirational-elearning-quotes-for-elearning-

professionals.

Patrick, S., Edwards, D., Wicks, M., & Watson, J. (2012). Measuring quality from inputs to outcomes:
Creating student learning performance metrics and quality assurance for online schools. Vienna, VA:
International Association for K-12 Online Learning. Retrieved from http://www.inacol.org/wp-
content/uploads/2015/02/iNACOL_Quality Metrics.pdf.

Richardson, J., LaFrance, J., Beck, D. (2015). Challenges of Virtual School Leadership. Retrieved from
https://www.researchgate.net/publication/273910314 Challenges of Virtual School Leadership.

The New Media Consortium and the Consortium for School Networking (2017). Horizon report: 2017 K-12
edition. Retrieved from https://cdn.nmc.org/media/2017-nmc-cosn-horizon-report-k12-EN.pdf.

42 Online Learning | School and School Authority Leader Guide


https://elearningindustry.com/inspirational-elearning-quotes-for-elearning-professionals
https://elearningindustry.com/inspirational-elearning-quotes-for-elearning-professionals
http://www.inacol.org/wp-content/uploads/2015/02/iNACOL_Quality_Metrics.pdf
http://www.inacol.org/wp-content/uploads/2015/02/iNACOL_Quality_Metrics.pdf
https://www.researchgate.net/publication/273910314_Challenges_of_Virtual_School_Leadership
https://cdn.nmc.org/media/2017-nmc-cosn-horizon-report-k12-EN.pdf

Images

Canada map (p. 7). This work is licensed under a Creative Commons 0 1.0 Universal Public Domain
Dedication license. https://pixabay.com/en/map-canada-provinces-territories-2088308/. Accessed
February 23, 2018.

Counselling image (p. 19). This work is licensed under a Creative Commons 0 1.0 Universal Public
Domain Dedication license. https://unsplash.com/photos/-AXDunSs-n4. Accessed April 11, 2018.

Documents on the tabletop (p.22). This work is licensed under a Creative Commons 0 1.0 Universal
Public Domain Dedication license. https://pixabay.com/en/chart-graph-finance-financial-data-2785932/.
Accessed February 23, 2018.

Female in coffee shop using laptop (p. 5). This work is licensed under a Creative Commons 0 1.0
Universal Public Domain Dedication license. https://pixabay.com/en/laptop-computer-electronic-2569306/.
Accessed February 23, 2018.

Laptop and phone (p. 15). This work is licensed under a Creative Commons 0 1.0 Universal Public
Domain Dedication license. https://pixabay.com/en/office-tax-business-finance-620822/. Accessed
February 23, 2018.

Learning commons image (p. 12). This work is licensed under a Creative Commons 0 1.0 Universal
Public Domain Dedication license.
https://commons.wikimedia.org/wiki/File:Learning_CommonsITESMCCMO04.JPG. Accessed April 11,
2018.

Pen and paper (p.33). This work is licensed under a Creative Commons 0 1.0 Universal Public Domain
Dedication license. https://pixabay.com/en/document-file-business-accounting-1446078/. Accessed
February 23, 2018.

Students looking at map on screen (p. 8). This work is licensed under a Creative Commons 0 1.0
Universal Public Domain Dedication license. https://pixabay.com/en/computer-the-student-students-
491760/. Accessed February 23, 2018.

Women in Meeting (p.37). This work is licensed under a Creative Commons 0 1.0 Universal Public
Domain Dedication license. https://unsplash.com/photos/gro0STJOyhQ. Accessed May 23, 2018.

Working at desk with pencil (p. 27). This work is licensed under a Creative Commons 0 1.0 Universal
Public Domain Dedication license. https://pixabay.com/en/office-two-people-business-team-1209640/.
Accessed February 23, 2018.

Online Learning | School and School Authority Leader Guide 43


https://pixabay.com/en/map-canada-provinces-territories-2088308/
https://unsplash.com/photos/-AXDunSs-n4
https://pixabay.com/en/chart-graph-finance-financial-data-2785932/
https://pixabay.com/en/laptop-computer-electronic-2569306/
https://pixabay.com/en/office-tax-business-finance-620822/
https://commons.wikimedia.org/wiki/File:Learning_CommonsITESMCCM04.JPG
https://pixabay.com/en/document-file-business-accounting-1446078/
https://pixabay.com/en/computer-the-student-students-491760/
https://pixabay.com/en/computer-the-student-students-491760/
https://unsplash.com/photos/qro0STJ0yhQ
https://pixabay.com/en/office-two-people-business-team-1209640/




